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The Teaching of Poetry in a Vocational High School. 
I. The worth of poetry in a vocational school. 
II . The type of school. 
l. Description of the school. 
a. The curriculum. 
III . The pupils. 
1. Wide variety in 
a. Nationality. 
b . Home circumstances. 
c. General intelligence. 
a. Predominance of the "practical-minded" pupil. 
IV . Aims in t eaohing poetry. 
1. To leaci the pupils to know and love poetry. 
a. To quicken the creative instinct. 
3. To open the eyes of the pupils to beauty. 
V. Special problems. 
1. Language needs. 
a. Lack of words. 
(A problem in dealing with foreign 
children) 
b. Lack of power in using words. 
(Dependence upon slang and catch-
phrases) 
a. Lack of int ereet in poetry. 
The vocat i onal type of pupi 1 is not int ere st ed in 
books, and often shows a marked aversion for poetry. 
3. Lack of esthetic sense. 
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Intensely practical minds will not aooept mere 
beauty as an excuse for being. 
4. Lack of power in creative work. 
The power is usually present, but undeve'loped. 
VI. Met hods. 
1. Development of a vocabulary. 
a. Vocabulary drills. 
( 1) Synonyms, homonyms, antonyms. 
(2) Word-families. 
b. Word connotations. 
c. Vocabulary books. 
2. Cultivation of an interest in poetry. 
a. Method of approach. 
Quote: M. Wilkinson•s •Contemporary Poetry,• 
(Introduction). 
b. Much reading aloud. 
(1) Poems read simply _for enjoyment. 
(a) Narrative poems with a good deal 
of action. 
(b) Poems with marked rhythm. 
{o) Humorous poems. 
(a) Poems for study and analysis. 
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c. Recitations for memorized selection. 
Class criticism follows each recitation, the 
basis of criticism being 
1. Has the pupil madeclear the thought of the poet? 
2. Did you enjoy hearing the poem? 
d. Correlation of poems with pupils' own lives 
· and interests. 
(1) Contact with special interest of group. 
(a) Emphasis upon home-life and customs of 
other nations or ages. 
Note: Far-fetched correlation and over-
emphasis of a limited group of inter-
ests are to be avoided. Poetry should 
tend to broaden the pupils' interest in 
the great world of things outside their 
own sphere. 
( 3) Hand-Work .' 
The vocational type of pupil is clever 
with her hands. Any opportunity for manual work inspires 
interest, e.g., toy models of the tady Lyonors' castle or 
of the Cotter's hut. 
(4) The making of personal anthologies. 
Pupils select favorite poems, illustrate 
them, plan cover design, and choose appropriate titles, --
e.g., "Garden Grace," "Songs for Rainy Days," "My Own Book." 
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These anthologies are helpful in training the literary taste 
and critical judgment of the pupils. 
3. Development of the esthetic sense. 
a. Training in appreciation of sensory appeal. 
(1) Reading aloud of passages from which 
pupils select words describing color, 
form, sound, taste, or odor. 
(2) Writing of prose descriptions emphasiz-
ing each of these elements. 
(3) Class study of great painters and their 
pictures, -- use of color, light and 
shade, realistic versus idealistic treat-
ment. 
b. Drawing and painting scenes that suggest 
poems. 
c. Making original illustrations of poems. 
d. Correlation with music. 
( 1) Use of Vi ct ro la records . 
(a) Instruments of the orchestra. 
(b) Records correlating with literature. 
(2) Concerts. 
Sugg~stive programs. 
(3) Use of radio. 
(4) Setting words to music. 
(5) Comparison of various types of music. 
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(6) Study of word-music in poetry. 
Effect of individual sounds 
f, v, 1, w, s, c, g, k. 
(7) Adding musical terms to passages of poetry. 
(8) Writing of original music. 
(9) Development of the imaginat ion and the 
emotions through the correlation of music, 
painting, and poetry. 
4. Development of creative ability. 
a. Creation of right atmosphere in class. 
(Praise rather than adverse criticism. 
Never ridicule. The motor-minded pupil is 
most distrustful of her own ability and shy 
in expressing her thoughts and emotions. 
With such a type of pupil, ridicule kills effort.) 
b. Technical drill. 
(1) Explanation of rhythm, rhyme, stanza form, 
types of poetry, meter, figures of speech. 
(3) Practice in their use. 
(3) Cautions upon mistakes to avoid. 
(a) Use of commonplace, hackneyed terma, 
and "fine writing." 
(b) The use of "did" to fill out a line. 
(c) Overuse of poetic license. 
c. Exercises in original work. 
(l) Finishing a poem - (A few lines or a 
stanza dictated) 
(2) Writing passages to be inserted in other 
poems. 
( 3) !mit at ing other poets. 
(4} Making composite poems. 
(5) Wholly original poems. 
d. Creating an audience for poetry. 
(l) .School paper. 
(a) Section magazine. 
(3) Red Cross Correspondence. 
VII. Results. 
Quotations from pupils' letters. 
Quotations from pupils' poetry. 
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The Teaching of Poetry in a Vocational High School. 
The questions naturally arise: Why teach poetry in a 
~ocational school? In a curriculum aimed primarily to fit 
a pupil for direct life-contact rather than for college, or 
other higher schools, would it not be wiser to limit the in-
struction in English to the purely utilitarian branches, such 
as spelling, grammar, and punctuation, that give immediate and 
easily measurable returns? Why spend time upon a subject that 
yields no tangible results? 
It is easier to meet these questions today than it would 
have been ten years ago. During the past, educators have 
stressed the rigidly practical to such an extent that there 
is at present a reaction against wholly materialistic aims 
in education, even in the distinctly vocational school. 
"We have mistaken Martha for Mary, and she has proved a bad 
step-mother for the children." A tendency is now being man-
ifested to bring back into the program the cultural subjects 
that give no palpable rewards, but are rich in immeasurable 
values. 
To assert the worth of poetry really savors of presumption. 
•Poetry is as indefensible as love or the sun; anyone who cares 
to challenge such things is unanswerable in his darkness." It 
may not be amiss, however, to mention a few of the values that 
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the study of poetry may offer to the pupil of the vocational 
school. 
1. Poetry helps to raise standards of teaching from 
low levels . Too much of our present olaas-room praot ice is 
directed t'oward. the lower half of the olass. The influence 
of standardization has been highly beneficial to the poorer 
student, with whom the teacher struggles that she may reach 
the average of class achievement; but the upper segment of 
the olass is often under-developed. These pupils do not 
need to put ·forth their best efforts in order to reaoh the 
required standard. During a great part of their school 
course they maintain a level of mediocrity that is deadening 
to higher capabilities. For such pupils, poetry opens magio 
casements. Some few~ in the light of a new vision, may go 
forth from the haven to follow the gleam; all the pupils will 
be inspired by even a brief glimpse of worlds beyond their own. 
a. Poetry helps a pupil to estimate abstract values. 
Materialistie · training tends to crush out the appreciation of 
ethical ideals. To tea,oh pupils how to get a living rather 
than to teach them how to live has been the aim of much of 
our utilitarian education, and as a result 1 getting ahead in 
the world 1 regardless of standards of honor 1 is the only object 
in life of too many of our high school graduates. Poetry may 1 
without didacticism 1 offer ideals of unselfishness, heroism, 
self-sacrifice, and personal honor; and the pupil may be led 
to estimate at their true value these other things by which 
men live. 
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3. Poetry increases the pupils' consciousness of beauty, 
and helps them to understand its place in a workaday world. 
A recent contributor to "The Atlantic Monthly" prot est s vigor-
ously against the wilful blindness of the practical man to the 
beauty of the ear1;h. I quote from the letter: "I state de-
fiantly, - - for I have bottled it up too long, -- I proclaim 
that I love trees and flowers and growing grass; that there 
is a beauty in the November frost, hung upon the tracery of 
the fading goldenrod; that even a bourgeois sunflower on a 
city dump is worthy of a glance. There -- I have confessed: 
I have uttered 'Beauty', -- that word forbidden to business. 
But -- why this self-conscious, shame-faced embarrassment at 
a word suggestive of beauty? To do business respectably, 
must a man display the esthetic qualities of a hog?" 
4. The study of poetry leads to clearer thinking. To 
read poetry intelligently, one must read carefully and think 
as he reads. Capturing the fancies that almost break through 
language to escape often requires vigorous mental effort, 
and I say this, not losing sight of the fact that poetry 
should be read, first and foremost, for enjoyment. The inter-
pretation of a poem that calls forth all of a pupil's intel-
lectual power need not be drudgery to her: such work may 
yield real pleasure. 
5. Poetry encourages self-expression. For the ordinary 
pupil, with a meagre experience of life, poetry opens new 
vistas of thought. She learns to make those thoughts her 
own, and to express original concepts in terms of beauty. 
• 
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How valuable such power will be to the vocational school 
graduate, and ultimately to the world at large! For who 
guides the . average man and woman, -- those whom God must 
have loved because He made so many of them, -- in their 
esthetic ideals of everyday life? We may like to believe 
that the thoughts of the multitude are swayed by the artist, 
the sculptor, t .he musician, and the writer; but we must ad-
mit that for practical guidance in artistic selection, the 
masses rely upon the milliner, the dressmaker, the adver-
tising artist, the saleswoman, and the interior decorator. 
These are the positions for which the girls' vocational 
school fits its st.udents. If, through the study of poetry, 
the graduates are better able to recognize beauty and to ex-
press it through the medium of a gown, a hat, or a cleverly-
decorated luncheon-table, the time given to poetry in the 
school program will have been time well-spent. 
The vocational school under discussion in this thesis 
is the Girls' High School of Practical Arts, in Boston. 
The regular course comprises four years. 
the first year is the same for all pupils. 
The program for 
It includes 
the following subjects: English, mathematics~ science, 
drawini, sewing, domestic science, hygiene, and physical 
training. At the end of the first year, the student may 
specialize in any one of the following courses: special art, 
domestic science, millinery, dressmaking, or salesmanship. 
In each of these courses, the pupil receives instruction 
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in the theory and practice of her specialty. She studies 
also the following academic subjects: English, history, 
chemistry, physics, general economics, and home economics. 
In the school there are about a thousand pupils, repre-
senting twenty-eight different nationalities. There is a 
great diversity in the home circumstances of the girls, some 
of them coming from foreign-speaking families in the poorer 
sections of the city, others from homes of culture and eco-
nomic e_ase. (It is interesting to note, in this connection, 
that intelligence quotients seem to bear no relation to 
home environment.) This very heterogeneous group has one 
marked characteristic: the motor-minded type of pupil pre-
dornina.t ea. The typical student is well-developed, happy, 
and capable; she -finds pleasure in muscular rather than 
mental activity, but this does not imply that she lacks 
mental power. 
In teaching poetry to these girls, the teacher should 
keep clearly in mind a few simple and definite aims, which 
may be stated as follows: 
life. 
1. · To lead pupils to know and love poetry. 
a. To quicken the creative instinct. 
3. To open the eyes of the pupils to beauty in everyday 
If the teacher remembers that her aim is to help the 
girls to know and to love poetry, she will not err by making 
the literature lesson a drill in grammar or philology. 
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Furthermore, she will bear in mind that these pupils are not 
\interested in philosophical abstractions or intellectual 
subtleties. It is possible to lead them from the simple 
and the concrete to the difficult and the abet raot, but to 
f,( !l force upon their un~peotingness at the beginning of the 
year such a poem as Browning's "Transcript from Euripides" 
or Wordsworth's "Ode on the Intimations of Immortality" (in 
its entirety) is to defeat one's own purpose. 
The second aim that I have mentioned, -- the development 
of creative power, -- is, I think, too often neglected. 
The creative instinct has little chance for development in 
the routine of class-room practice, and in some oases, a 
genuine artistic gift may be completely lost. Louis Unter-
meyer says: "Every child is a mimic and a maker. Every 
healthy youngster sees things freshly, vividly, imaginatively. 
It is only the fact that the child is obliged to change his 
fancies for formulas, to accept predetermined customs, to 
·follow routines of thought and action, that changes hie out-
look. It is the pressure of parents, and incidentally the 
whole frowning and impatient world that blurs and perverts 
the natural instinct.• 
The third aim, to open the eyes of the pupils to beauty 
in everyday life, is not peculiar to the teacher of English. 
It is an aim shared by the vocational teacher as well. 
Through the work in drawing, millinery, dressmaking, domestic 
sciene:e,, and salesmanship, girls learn to recognize beauty of 
• 
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color, of line, of proportion, of form. They come to under-
stand that the eccentric and the elaborate are not necessarily 
the beautiful. Sincerity, simplicity, and suitability become 
their canons of judgment, - - standards that apply equally 
well in the making of a spring sonnet or a spring bonnet. 
There are specific problems that arise in presenting 
poetry to these girls. First, their language needs are 
great. The pupils of foreign parentage lack words. Al-
t hough such girls are generaliy appreciative of literature, 
they find great difficulty in expressing their ideas because 
of an inadequate vocabulary. One adjective must do the 
work of a dozen; one conjunction, --poor, over-worked "and," 
is used whenever a connective is needed. 
In addition to the lack of words themselves, there is 
also lack of power in using words. This failing is not 
limited, by any means, to foreign pupils nor to the voca-
tional type. Even when a girl possesses an adequate vocab-
ulary, she tends to rely upon .slang and catch-phrases to 
express herself. "I'll tell the world" is a piece of 
repartee that saves mental effort. Furthermore, it has 
been sanctioned by her peers as sparkling wit. The high 
school girl, even the flapper type, is shy, and she seizes 
upon the catch-phrase because she distrusts her own powers 
of expression. 
A second difficulty that confronts the teacher of 
poetry is the pupils' lack of interest in books. The 
• 
-14-
motor-minded type rarely reads for pleasure. Many of these 
pupils dislike books and have a real aversion for poetry. 
"I can't read poems; I never know what they're about" is 
an object ion that must be met with tact and sympathy. 
A third problem is the lack of esthetic sense, -- a defi-
ciency due in some measure to the very practical bent of the 
vocational pupil's mind. These girls refuse to accept 
beauty as a sole excuse for being. A poem cannot be counte-
nanced as worthy of mature consideration unless it is patent-
ly didactic. How they love to hunt the lurking moral! 
Without the aid of a zealous little moralist, should I ever 
have realized that "The Vision of Sir Launfal" teaches us 
a good lesson, -- because it shows us not to throw things 
at tolks? Sir Launfal should not have fluni the gold to 
the beggar in scorn, -- he should have passed it politely. 
These critics discountenance sternly everything that savours 
of Paganism. After reading some of the poetry of Edgar 
Allan Poe, a freshman rose in her "mite" to state with 
Johnsonian conclusiveness: "Annabel Lee is not a good poem. 
It does not show proper resignation to the will of God." 
The fourth problem that one meets is the lack of power 
in creative work. In very few oases, however, is there a 
total lack of creative ability. At the thought of writing 
poetry, pupils shudder, -- because they have few ideas to 
express, and do not know how to put those few into poetic 
form. Creative ability begins to evince itself when a 
girl finds that she is capable of original thought and 
• 
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adequate expression. 
Realizing these difficulties, the teacher of English 
faces a four-fold task: she must help her pupils to know 
and to use words, to appreciate beauty, to enjoy poetry, 
and to want to write. 
The development of a vocabulary is a long, slow process, 
but it can grow to be of absorbing interest. A pupil must 
learn to know words, that is, he must understand their exact 
meaning, their synonyms, their antonyms, their denotation 
and connotation, and the precise significance that they 
impart to the context in which they occur. Five minutes 
a day devoted to word-study will produce results in a 
very short time. There is a great variety of exercises 
that are profitable. The following have proved their worth: 
1. Have the pupils select a passage from any book of 
standard prose. Have them substitute synonyms for all 
the nouns used in the passage, -- for the verbs, for the 
adjectives, for the adverbs. 
2. In the same passage, have the pupils substitute 
antonyms for as many of the words as possible, so that 
the meaning of the passage will be the opposite of the 
original. 
3. Dictate a list of nouns. Pupils are to suPPlY 
two adjectives to modify each noun. 
4. Diet ate a list of verbs. Pupils are to supply 
two adverbs to modify each verb. 
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5. Make a list of synonyms for "said"; for •looked"; 
for "walked." 
6. Look up the following words in the dictionary • 
. Use each word in a sentence. 
discovery invention 
middle center 
custom habit 
person party 
immigration -- emigration 
knowledge -- wisdom 
avoid -- shirk 
vocation -- avocation 
partner -- accomplice 
queer -- funny 
journey -- excursion 
exhibition -- entertainment 
Word-building is helpful in developing a language sense. 
A few of the more common prefixes, suffixes, and roots should 
be taught, so that the pupil may understand something about 
the make-up of words in the English language. Building 
word-families proves interesting: 
cheer 
cheery 
cheerful 
cheerless 
cheerily 
cheerini 
-17-
Work of this kind is a. great help in abolishing solecisms 
(common among foreign children), such as "uncheerful," 
"unbea.ut iful," a. "cheerily" boy. These drills aid pupil.s 
to know words exactly, so that mistakes like the following 
are made less frequently: 
"Batty ran toward him, crying excitingly, 'Help!'• 
"He spoke incisely." 
"The chill wind blew invigorously." 
When dealing With foreign pupils, one must give time 
to careful explanation of the difference between the de-
notation and the connotation of words. All the girls 
can grasp very readily the difference in feeling between 
these two sentences: 
"From spur to plume he was of raven hue." 
"From head to foot he was in black." 
But how shall we explain to a foreign pupil that it is cor-
rect to speak of a short, fat woman, but that it is incor-
rect to speak of a , short, wide woman? Why may one speak 
of a tender glance, but not of a tender glare? To clear 
away these difficulties, pictures are a great help. The 
pictorial setting of "fiddle" contrasts so well with the 
pictorial setting of "violin" that I always use these words 
as key-words in explaining the difference between denotation 
and connotation. 
In this connection, "the illustrated dictionary" is an 
excellent device. The girls jot down words as they come 
across them in reading. They print the words in a note-
book, one word to .each page. Beneath each word they 
draw or paste a picture that illustrates the meaning. 
Below the picture they write the definition of the word 
and a sentence containing it. Thus, "relaxation" is 
illustrated by a picture of a oat stretched lazily at 
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full length. "Relaxation rests tired muscles" is the ac-
companying sentence. How useful these books are in re-
vealing odd misconceptions! Why should the picture of 
a gnarled old apple tree be used to illustrate "ineffect-
ual"? The explanation is clear when one reads the defi-
nit ion: 
"Ineffectual • fruitless. 
In my backyard there is an ineffectual apple tree." Even 
more puzzling is the word "Italics" beneath a picture of a 
gay crowd in carnival costume. The mystery is clear when 
we seek the word in Webster's Student's Dictionary. "Italics" 
is not given, but under "Italic," we find, for the first defi-
nition, "Relating to Italy or its people." Hence, the ac-
companying sentence: "The Italics hold carnivals in Venice." 
Such a mistake proves again that the dictionary ia not an 
infallible guide to wanderers in the maze of the English 
language. 
Through these drills and devices, the pupils gain a 
feeling of the beauty and wealth of the English language. 
They begin to take pride in using new words. As time goes 
• 
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on, it is interesting to trace sources of words used in t be 
class recitations. When Margaret Martinello, during a dis-
cussion of "The Idylls of the King," says of Gareth, "I like 
him best of all the knights because he has the essential 
attributes of a gentleman, -- j.ustice, thoughtfulness, deli-
cate honor, and self-control," you repeat mentally, "essential 
attributes-- delicate honor." Then you remember! George 
Eliot says that Nancy Lammet er "has the assent ial attributes 
of a lady, -- high veracity, deference to others, refined 
personaf habits, and delicate honor." Margaret has read 
"Silas Marner," and has made the words her own. 
The cultivation of an interest in poetry is also a 
gradual process. Pupils cannot be forced to like poetry. 
To make them pretend an interest they do not feel is 
simply to foster insincerity. But young people are 
quick to respond to enthusiasm in others. By far the 
best way to arouse interest is to read aloud to them, ex-
pecting from them at first no response whatever. A pu-
pil's enjoyment is spoiled when she knows that she will be 
pulled from her seat in a few moments to put the thought 
of the poem into her own words. Poetry should be read 
primarily for enjoyment. It is well, therefore, to begin 
with poems that are of strong appeal, such as a narrative 
poem like "The Highwayman," a poem with marked rhythm like 
"Lepanto," or a purely humorous poem like "The Pobble Who 
Had No Toes." It is wise to avoid, at first, all poems 
... 
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that are in any way obscure; and it is wise always to avoid 
poems that are morbid and dreary. Suoh poems hold no ap-
peal for the vocational type of pupil. That is why coun-
try churchyards and cool tombs are conspicuously absent 
from the lists of titles appended to this thesis. 
At first, I do not expect pupils to discuss their 
reactions to the poem. After reading it through, I talk 
about it myself, commenting perhaps upon a particularly 
vivid or stirring line, occasionally rereading a passage 
that I particularly enjoy, and giving my reasons for -liking 
it. Before long, the pupils are anxious to talk also; 
they begin to offer comments spontaneously: "I liked the 
pict\lre in the first stanza," or "The third line sounds 
just like music." 
Marguerite Wilkinson says: "Poetry is the sharing of 
life in patterns of rhythmic words. For this reason, poetry 
should not be analyzed until it has been enjoyed. Like re-
ligion, it should come to people first of all as an experi-
ence. Later, because of the value of that experience, they 
will be willing, perhaps eager, to learn what can be learned 
about it by analysis; they will show an intelligent interest 
in design, rhythm, images, symbols, and diction. 
"Any attempt to reverse the natural order of procedure 
can do little good and may do much harm. The person who 
has never enjoyed a p,oem does not care how poems are made, 
does not know in his own mind why they should ever be made. 
• 
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If circumstances make it necessary for him to begin his 
knowledge of poetry by learning to dissect poems, he may 
lea rn a great deal about poetry without ever knowing poetry 
at all. And because of the association of irksomeness with 
his initiation, he may acquire a distaste for an art that 
might have enriched his life. But if he is introduced to 
poetry in a happier, more human way, if he finds in it 
a beautiful experience, something to be enjoyed and shared, 
he will have from the beginning, a far keener enjoyment of 
it, and eventually a fuller understanding of the rudiments 
of the art." 
It is wise to explain to the pupils that poems differ 
in their appeal, - - that if a girl dislikes one type of poem, 
or the poems or a certain author, it does not follow that 
poetry must be for her a closed book. 
When I feel that the pupils are becoming responsive to 
simpler poems, I present poems that are longer or more dif-
ficult in thought. To guide the pupils during the reading 
of a long poem, so that they will be able to follow the 
thought, it is well to dictate two or three questions before 
the poem is read. These little questionnaires serve also 
to stimulate class discussion. I find that the girls are 
very hesitant about expressing their thought a and feelings. 
By answering questions that they have had time to consider 
beforehand, they grow accustomed to the sound of their own 
voices, and gain self-confidence. 
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At first I do all the reading myself; later I choose 
good readers among the pupils. I make it a point never 
to call upon a stumbling, hesitating reader for a first 
rendition of a poem. 
spoil it forever. 
Hearing a poem garbled once may 
The recitation of memorized selections leads to great-
er enjoyment of poetry. From a suggestive list, each girl 
chooses a poem that she likes, and, after her choice has 
been approved, she commits it to memory. From time to 
time, perhaps two or three times a week, these poems are 
recited in class. (The girl also iives a brief account 
of the life of the author, and mentions the names of other 
poems that the class might enjoy.) After each recitation, 
I ask two questions of the other girls. 
1. Did you understand it? 
a . " n li ke 1 t ? 
If the other members of the class did not understand the poem, 
they ask questions of the girl reciting. It is her duty to 
make the thought clear. The pupils soon learn that it is 
well to explain beforehand the new words or expressions used 
by the author: they also learn that some poems cannot be fully 
grasped at a first reading; -- a second, and even a third 
rendition is necessary. They discover, too, that enjoyment 
of a poem is not dependent upon thought-content; they some-
times like the swing of the linea, the melody of the words, 
and the underlying emotion of the poem, even though they do 
not remotely undel'sta.nd its meaning. They come to realize, 
• 
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too, that poor enunciation, a sing-song voice, too rapid ut-
terance, improper phrasing, and shouting or "elocuting" will 
spoil a poem. Gradually they learn to read with sucn sim-
plicity and sincerity that they are able to reveal new beau-
ties in threadbare poems. How I disliked "The First Snow-
fall" until Grace DeSimone recited it one day in a sopho-
more class! When the clear, low voice, rich with restrained 
feeling, ceased, there was a moment •s tribute of silence; 
then one girl voiced the thought of every one, as she said 
with a little sigh, "I never knew before that that was so 
beautiful! " 
I try in every possible way to relate the poems to the 
experience of the pupils. It is sometimes remarkable to 
find points of contact in very unexpected places. Ingeborg, 
a Danish girl, tells in an oral theme of her visit to her 
cousin's farm in a remote country district in Norway. She 
mentions the song of the skylark that awakened her at four 
o'clock in the morning. "I jumped right up and searched 
the sky for him. It was a long time before I could find 
him, -- he was such a tiny speck, way, way up in the air, 
but his song was so clear!" The time is ripe to read 
"Hark, hark! The larkat Heaven•s gate sings!" and to 
suggest that the class look up other poems in which the 
lark is mentioned. The girls come back the next day with 
Shelley•s "To a Skylark," "In Flanders Fields,• "When in 
disgrace with fortune and men's eyes," and Wordsworth's 
"Ethereal Kinst rel. ~ 
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Domestic science classes are interested in poems that 
stress home life. They enjoy "The Old Woman of the Roads," 
"Week-end Sonnets,• "The Monk in the Kitchen," and other poems 
in which the homely things of everyday life are appraised at 
their true worth. The whole purpose of their housewifery 
course is summed up in the lines of Anna Hempstead Branch: 
"Order is a lovely thing; 
On 'disarray it lays its wing, 
Teaching simplicity to sing." 
How these girls love the description of the evening meal in 
"The Cotter's Saturday Night"! The "soupe" and "weel-hained 
kebbuck" always raise questions. (It was pushing things a 
little t .oo far, however, when one girl tried to calculate the 
number of calories in the Cotter's supper.) 
The dressmaking and millinery sect ions like to look at 
illustrated editions, showing costumes of other ages or 
nat ions. Gustave Dora's illustrations of "The Ancient 
Mariner• are particularly interesting. The girls enjoy 
the curious headdresses of the bride and her attendants, 
the costumes of the little children in the bridal train, 
and the ornate finery of the unfortunate wedding-guest. 
Salesmanship _olasses are interested in discussing the 
differences between industrial conditions of the present day 
and those that Goldsmith describes in "The Deserted Village." 
Special art sections wax enthusiastic over Maxfield 
Parrish's use of color and perspective in his illustration 
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of the poems of Eugene Field. 
There is, of course, a danger to be guarded against 
in this connection. Far-fetched correlation and the over-
emphasis of a limited group of interests should be avoided. 
Although the attention of a class may be captured by estab-
lishing a contact with the special interest of that group, 
the thought must not remain focussed upon one phase, - -
perhaps a minor and unessential phase, -- of the poem. 
The class discussion should broaden the range of the girls ' 
ideas, and increase their interest in the great world of 
things outside their own litt l e sphere. Thus, after 
t a lking over the amazing millinery effects in the Dore pic-
tures, we go on to enjoy the beauty of the great cliff s 
of ice through which the vessel moves mysteriously on, 
the weird magic of the death-fires on the water, and the 
loveliness of the seraph band. We discuss the mood of 
certain stanzas of the poem, and select the pictures that 
best illustrate passages arousing awe, horror, repulsion, 
fear, or hope. It may seem like approaching the sublime 
through the ridiculous to begin a study of "The Ancient 
Mariner" with a discussion of ~ate; yet my own experience 
has proved that such an initial contact, almost ludi-
crously prosaic, may be just the necessary stimulus to 
awaken interest in the mighty deeps of the unknown. 
The use of handwork is another method of creat ini; 
interest in poetry. The vocational type of pupil is 
very clever with her hands. Any opportunity for manual 
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activity will inspire interest. The girls like to make 
cardboard models of the Lady Lyonora' oastle and of the 
little dwelling of Burns's cotter. From Ivory soap they 
carve models of Elaine, Jeanne d'Arc and King Arthur, which 
resemble plaster statues or bas-reliefs, and are often sur-
prisingly artistic in effect. 
Because the girls do such beautiful handwork, there is 
a great tempt at ion to allow them to spend altogether too 
much time proportionately upon these projects. The teacher 
must remember that manual activity in connection with poetry 
is only a means to an end, not an end in itself. 
Another project that the girls enjoy is the making of 
personal anthologies. In the choosing of favorite poems 
for these collections, the pupils learn to exercise criti-
cal judgment and to form literary taste. I give them four 
questions to help them in their selection: 
1. Is the thought of the poem worth-whil~? 
a. Is it well expressed? 
3. Do you know of any other poet who bas put 
the same thought into words? 
4. If so, which poem do you like the better? 
Individuality has a chance to assert itself in these 
anthologies. A girl loving the sea collected sea-poems, 
such as "Sea-fever," "Roll on, Thou deep and dark blue 
Ocean," •High Tide on the Coast of Lincolnshire." These 
were illustrated with water-colors. Another attractive 
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book was entitled "Garden Grace." On the first page was 
"A Garden is a Lovesome Thing." "Fair Daffodils," "Cor-
inna's Maying," "To Blossoms," and "To the Daisy• were 
among the poems included. "The Bird Book" contained 
among many others, "The Green Linnet, • "The Ode to a 
Nightingale,• and "To the Skylark." 
It is interesting sometimes to investigate the girl•s 
reason for choosing a certain poem. In a collect ion that 
I have just received, Richard Craehaw's "The Flaming Heart• 
was given first place. Neither the poem nor the poet had 
been mentioned in class. When I questioned the pupil, 
she said, "I found the poem in a book at home. I•m sure 
I don't know what it all means, though I've read it and 
re-read it, -- but there • s something about it that I love. n 
After all, ian •t the adult basis of select ion just the same 
as hers? We choose a poem as a favorite simply because we 
love it. The work of the teacher is to help her pupils to 
know and to love the worthy things, so that they will respond 
instinctively to beauty of sound, or rhythm, feeling and 
thought. 
The full appreciation of any poem calls for an under- . 
standing of its esthetic beauty. Vocational school pupils 
need very definite training of the esthetic sense. The 
practical mind must be led to see that •a thing of beauty 
is a joy forever," ana that every life, however bare and 
·bleak, still has loveliness to sell. Sometimes a girl 
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leads a life of such hard, cold fact, starved of beauty, 
that a teacher holds a heaven-sent mission in opening the 
eyes of the girl to happier things. One day, as a class 
exercise, I called for the development of the following 
topic-sentence: "It was a wild storm.• The following 
product, funny though it may be, reveals a tragic acquain-
tance with ugly fact. 
"It was a wild storm. Yr. and Mrs. Brown had been 
married for ten years, and not one day had passed without 
a quarrel. Mrs. Brown was very jealous of her husband 
and would suspect the worst crimes ever committed of him. 
Mr. Brown had been at raggling in tardy for the last two 
evenings. She had not said anything about the other tar-
dinesses, but now she resolved that her husband should have 
a good preaching. She sat in the big armchair waiting for 
him. The front door was slightly opened and Mr. Brown 
walked in on tip-toe. 
n 'John!' burst from Mrs. Brown's quivering mouth. 
"'I had some business to finish at the .Club, 1 was 
the fearing reply. The real storm then broke. 
"'You have been telling me that same story for the 
last ten years,' spoke the angry voice of Mrs. Brown. 
Mr. Brown stood rigid with fright. His wife accussed 
n him of drunkeness and infedalty. After a half-an-hour 
of yelling an.d screaming, m·ingled with woman 'a tears, 
the voice of Mrs. Brown called out, 'Get out, and don't 
ever let me hear of you again.' Mr. Brown walked out, 
head bent downward, thinking that this scene had been 
worse than a great tempest." ·· 
To develop appreciation of beauty, there are many 
exercises that will prove stimulating. In order to in-
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crease the pupil's response to sensory appeal, I read, from 
prose or poetry, passages that emphasize color, form, sound, 
touch, taste, and odor, the pupils jotting down, as I read, 
any words or phrases that are especially vivid. The de-
script ion from "The Chimes" of Toby Veck standing in the 
rain is rich in phrases that make one feel chilled to the 
bone, dripping wet, and miserably uncomfortable. The 
o~ors of the Cratohet s • Christmas dinner appeal to the 
sense of smell, -- to such an extent that one is actually 
hungry. "A Pageant of Summer" by R. Jefferies contains 
many viviQ color-phrases. 
After having given practice in the recognition of 
words of sense appeal, I assign exercises like the fol-
lowing: 
1. Bring to class a selection that appeals to 
the sight; to the hearing; to the sense of taste; to the 
sense of smell; to the sense of touch. 
2. Watch the sunset; write down the name of 
every color you see, describing the shade as exactly as 
possible. 
3. Pretend that you are alone in camp at night. 
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The electric lights go out suddenly. Describe every sound 
that you hear. 
4. Fret end that you are in the midst of a Christ-
mas shopping crowd on Washington Street. Describe all the 
sounds you hear. 
5. You have been sent with a message from the 
office to the cooking-rooms, where the Domestic Science 
girls are cooking Thanksgiving dinners for poor familiae. 
Describe all the odors that you sniff ae you wait for an 
answer. 
6. It is the hottest day of the summer. Tell 
how you feel. 
7. You are at the lunch counter at noon. Seven 
of your favorite foods are for sale. You finally decide 
upon three. Tell why. (Try to make the reader hungry.) 
8. Make a list of 10 pleasant sounds. 
9. Make a list of 10 pleasant odors. 
10. Make a list of 10 adjectives to describe 
things disagreeable to the taste. 
11. You are in a florist's shop. Describe the 
colors and the odors that appeal to you most strongly. 
12. You are choosing material for a new dress. 
You look at charmeen, crepe faille, flat crepe, and taffeta. 
Describe the color and feeling of each fabric. 
Making"word-piotures"is an exercise that is helpful 
in developing a feeling for beauty. In the word-picture 
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the girl tries to describe as vividly as possible a scene 
that might b~ used later on as the basis for a poem. The 
composition quoted was written by a sophomore. 
"ln the Woods. 
"Leaving the dusty main road, a little shady path leads 
into the woods. The tall pine-trees shade the little ferns 
at their base. The sun peeps through the branches, and 
shines on a silver stream that gurgles along, splashing 
over stones, as if it were laughing and playing with the 
pretty flower-folk along ita banks. How calm it is! 
Only the babbling of the water and the chirping of the . 
birds breaks the stillness! 
"Night comes on, and the stream quiets down. A sweet 
odor of wild honeysuckle comes on the nightwind. The 
birds go snugly to sleep in their nests. The pine boughs 
whisper to the warm winds, and tell them not to waken their 
bird friends. An old owl begins to open his eyes and to 
blink sleepily. Above, the big yellow moon, shining through 
· the trees, laughs at the sleepy bird, while the wind ruffles 
his tail-feathers. The owl, sitting there with only the 
moon for company, watches the fireflies dancing and spark-
ling in the moonbeams." 
The feeling for beauty is aroused by drawing and paint-
ing scenes that sugg~st poems, - - an old bridge, a shaft of 
sunlight on the water, an old-fashioned garden. "The Mill" 
(on the next page) is the work of a second year girl. 
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Another interesting project is the illustration of poems. 
The picturea at the end of the thesis illustrate "Incorrigible," 
by Burges Johnson and "The Debutante" by Guy Wetmore Ca..rryl. 
The ireatest means of developing the esthetic sense is 
through the correlation of poetry with other arts. By as-
sociating the study of poetry with painting, sculpture, and 
music, the girls learn that beauty may find expression in 
many different ways. 
For oral themes in the third years we study the lives 
of the artists. The girls report individually upon the 
lives of painters or sculptors, each theme including an 
account of the artist's life, the school to which he belonged, 
and the outstanding characteristics of his work. The pupils 
are able to obtain from the Boston Public Library a variety 
of pictures to illustrate these themes. The talks are 
often supplemented by tripe to the Public Library to see 
the Edwin Austin Abbey series, and the Puvis de Chavannes 
decorations, to the Museum of Fine Arts, and to Mrs. Gard-
ner's Palace. Sometimes the girls become interested in 
making collections of pictures; from the Perry Picture 
Company sepia prints of great masterpieces may be obtained. 
at a very reasonable price. 
D'Anvers• "History of Art" and. Sarah Tytler's "The Old 
Masters and their Paintings" are very useful handbooks for 
the student a. They help the girls to unaerstand pictures, 
to appreciate color, form, the use of light and shade, the 
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effects of realism and idealism, and the emotional appeal of 
great works of art. 
In oorrelat ing poetry and music one may use the Viet rola 
for many interesting exercises. The Victor Company pub-
lishea a record entitled "Instrtiments of the orchestra,• 
which gives a brief selection played by each instrument; 
the girls thus have a chance to compare the tonal effects 
of the percussion, the wood-wind and brasses, and the 
stringed instruments. To identify each one proves to be 
excellent ear training, and very good fun, as well. 
There are many recorda that correlate directly with 
the study of poetry. The following are favorites with 
our girls: 
Shakespeare's Plays 
Blow; blow, Thou Winter Wind 
I Know a Bank 
Over Hill, Over Dale 
Yon Spotted Snakes 
Wedding March 
Come Away, Death 
Oh, Mistress Mine 
Where the Bee Sucks 
Who is Sylvia 
Blow, Trumpets 
Lohengrin, Prelude 
Lohengrin, Narrative 
Procession of Knights 
17717 
5863 
17209 
55060 
55048 
17662 
17662 
177oa 
88013 
35581 
31779 
74130 
31735 
Sweet and Low 
Crossing the Bar 
Oh, Hush Thee, My Baby 
The Year's at the Spring 
Mother 0' Mine 
On the Road to Mandalay 
Afton Water 
Auld Lang Syne 
Bonnie Doon 
My Love is Like a Red, Red Rose 
0, Wert Thou in the Cauld Blast 
Marsellaise 
18417 
75119 
18417 
87026 
64332 
35476 
17386 
64418 
87062 
64321 
5864 
16514 
An occasional concert is enjoyable, especially if 
there are a few girls with musical talent in the class. 
The following programs are simple, and can be pre-
pared easily. 
El i zabethan Song~ . 
I. Victrola Record 64218 - Hark! Hark! The Lark! 
II . Solo. - 0 Mistress Mine. 
III. Victrola Record 35238 - A Selection of Principal 
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Airs from A Midsummer Night's Dream. 
IV. 
v. 
VI. 
VII. 
VIII . 
Class Chorus. - ·Drink to Me Only With Thine Eyes. 
Victrola Recora 5863 - I Know a Bank. 
Solo. - Pack, Clouds, Away - Thomas Heywood. 
Victrola Record 17209 -Over Hill, Over Dale. 
Class Chorus. - Who is Sylvia? 
II. 
Lullabies. 
I. Victrola Record 16696 - Berceuse from Jocelyn. 
II. Solo. - 0, Hush Thee, My Baby. 
III. Victrola Record 17181- Brahms• Lullaby. 
IV. Class Chorus.- Sweet and Low. 
v. Victrola Record 55060 . -Yon Spotted Snakes. 
VI. Recitation: Wynken, Blynken, and No~ - Field. 
Ill. 
Spring Songs. 
I. Victrola Record 35279 - Sumer Is Icumen In 
II. Recitation: The Debutante - Guy Wetmore Carryl 
III. Piano Solo. -Mendelssohn's Spring Song. 
IV. Solo: April Rain - (Robert Loveman). 
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V. Columbia Recora A5844- Spring- Grieg. (Ode to Spring) 
VI. 
VII. 
VIII. 
Solo: The Year 1 s at the Spring. 
Recitation: May is Building Her House - Le Gallienne 
Victor Record 17087 ~ Maypole Dance~ 
IV. 
A Burns Program. 
I. Class Chorus. - Annie Laurie. 
II. Victor Record- 0 Wert Thou in the Cauld Blast. 
III. Solo: My Love is Like the Red, Red Rose. 
IV. Victor Record 16961 - Scot a Whe. Hae. 
V. Recitation: To a Mountain Daisy. 
VI. Class Chorus. - Auld Lang Syne. 
-- " 
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It is to be hoped that the radio can be correlated with 
school worK. Plans are now under way for the repetition 
during school hours of a Kipling program that was given one 
evening about two months ago. If the plans are completed, 
the six or seven Boston high schools owning radio outfits 
can enjoy the program, and the English teachers can corre-
late it with the regular literature course. 
Setting words to music is another interesting exer-
cise that helps to develop the esthetic sense. Throuih 
such work the girls become more keenly sensitive to the 
ra lat ionship of mood and sound. · A hymn tuna, even though 
the number of measures be correct, will not suit a light 
and graceful lyric. The music of "Holy! Holy! Holy!" 
does not suit William Watson's "April," even though the 
syllables may be fitted to the notes, and although "The 
Bonnets of Bonnie Dundee" has a galloping measure, it 
does not accord with the sustained dramatic effect of 
"How We Brought the Good News." The swing of "My Bonnie 
Lies Over the Ocean" goes very well, however, with "The 
Cowboy's Dream,• and, as Anita Forbes suggests, it is good 
fun to shut the door and have the whole class sing. 
Comparison of varying types of music is another 
exercise that will bring out the relationship between 
sound and mood. It is interesting to cont raat the 
sweet, soothing eftect of "The Lullaoy from Jocelyn" 
with the martial strains of "The Marsella.ise," and. the 
haunting wistfulness of Beethoven's "Minuet" with the 
gayety of "Comin' Through the Rye." 
All the practice in recognition of musical effects 
helps the girls to appreciate the word-music in poetry. 
They soon comprehend that the sound. of certain letters 
produces definite tonal effects. They can sense the 
lightness and swiftness of the f's and the r's in 
"The fair breeze blew, the white foam flew, 
The furro\v followed free." 
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They can feel the melodious flow of theM's and S's, and 
the echoing sadness of the long •on at the end of a line. 
They enjoy discovering musical effects in lines like 
•Willow, sing willow!" 
"Hollow, hollow, hollow, all delight!" 
Another device that leads to an increased understand-
ing of the musical effect is the supplying of musical terms 
to lines of poetry. The battle-scene from "The Passing of 
Arthur" lends itself admirably to this exercise. 
ppp. A death-white mist swept over land and sea, 
Whereof the chill to him who breathed it, drew 
Down with his blood, till all his heart was cold 
With formless fear: and e'en on Arthur fell 
f. Confusion, since he saw not whom he fought 
For friend and foes were shadows in the mist. 
And some had visions out of golden youth, 
pp. And some beheld the faces of old ghosts 
Look in upon the battle: and in the mist 
Was many a noble deed, many a base, 
Sfz And chance and craft and strength in single fights, 
And ever and anon with host to host 
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Sfz Shooks and the splintering spear, the hard mail hewn, 
Shield-breakings, and the clash of brands, 
fff the crash 
Sfz Of battle-axes on shattered helms, and shrieks 
After the Christ, of those who falling down 
Looked up to heaven and only saw the mist, 
ff And shouts of heathen and the traitor knights, 
Oaths, insults, filth, and monstrous blasphemies, 
Rit. Sweats, writhings, anguish, labourings of the lungs, 
In that close mist, and oryings for the light, 
ppp. Moans of the dying, and voices of the dead. 
Occasionally a girl with musical talent is 
interested in writing original music. Elaine's "Song of 
Love and Death" was recently put to music by a fifteen-year 
old girl. 
The correlation of music and painting with poetry 
proves valuable not only in developing the esthetic sense, 
but also in stimulating an increased imaginative and emo-
tional response. We can devise no set of out-and-dried 
exercises that will train the imagination and the emotions, 
but all great art will open illimitable vistas to summon the 
spirit forth. Later, from roving fairy seas and the hills of 
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dream, the student will return with keener sensitiveness and 
a quickened imaginative power. 
In the current yearly report of the Boston Superin-
tendent of Schools, the educability of the emotions is sug-
gested as a topic for teachers to consider, in order that 
ideas may be formulated and a definite class procedure be 
evolved. Dr . Burke makes the statement: "Years ago, 
school men were accustomed to say, 'Send the whole child 
to schoo 1. ' It was excellent pedagogy. -- The training 
of the intellect alone is insufficient. --The emotions 
have been too long disregarded and heglected in education. 
The result is that they either have been repressed or have 
gone uncontrolled. The emotions should not be repressed; 
rather they should be trained, directed, and cultivated." 
Through the study of music, painting, and poetry, the 
emotions may be guided so that the pupil will feel more 
keenly and genuinely. Americans are criticized for 
emotional instability, for sentimentality, and for lack 
of response to genuine emotional appeal. That the cha:ege 
is not ungrounded may be evidenced at any performance of 
"Little Annie Rooney," during which tears fog the film at 
every stock trick of commercialized pathos. Yet deeply 
real emotion often arouses only silly titters. Have you 
ever attended "The Merchant of Venice" and listened to 
the giggles from the gallery at the lines: 
"Go you where Your Lady is, 
And claim her with a loving kiss!" 
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To show the difference between sentiment and sentimen-
tality, let the girls contrast Eliza Cook's "The Old Arm-
Chair" with Anna Hempstead Branch's "Songs for My Mother," 
"Ben Bolt," with "Highland Mary" and "A Modern Madonna" 
with Raphael's "Madonna della Sedia." 
come quick to detect false sentiment. 
The girls soon be-
Even freshman 
classes will laugh spontaneouly at the ridiculous inein-
cerit y of Nick Bottom' a "Pyramue." 
The ultimate aim of our work should be the develop-
ment of creative power. One can never fully appreciate 
an artistic product unless he has tried hie own skill at 
similar work. Every pupil in the class gains increased · 
appreciation from the attempt to write poetry herself, 
and she returns with new zest to watch 
"The Master work, and catch 
Hint a of the proper craft, tricks of the tools' t .rue play." 
Sometimes the effort will awake a creative spark that has 
previously been dormant. A few pupils may be inspired 
to go on writing, "and we defy anyone with even an elemen-
tary understanding of poetry and of people to deny that 
expressing oneself in poetry refines and ennob lea one • a 
life in a most complete sense." 
An essential for the development of creative power 
is right atmosphere in the class room. Adverse criticism 
kills creative effort. The motor-minded pupil in partioular 
is moat distrustful of her own ability and shy in expressing 
• 
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her inmost thoughts. With such a girl, ridicule completely 
discourages effort. If she does not have confidence in her 
teacher and her class-mates, she will not venture original 
flights. 
Technical drill must, of course, precede creative work. 
Pupils should have a working knowledge of rhythm, metre, 
stanza forms, types of poetry, and figures of speech. I find 
it is better to explain these points as the need arises dur-
ing the class study of the longer poems rather than to pre-
sent them as separate units. I teach the four kinu s of 
metre in common use, - - iambic, trochaic, anapestic, dactylic,--
and the names of the linea from manometer to octameter. Tap-
ping with a pencil on the desk, or concert scanning of lines 
is helpful to the pupil with defective rhythmic sense. I teach 
the meaning of end rhyme, internal rhyme, and alliteration. 
A useful exercise to develop power in finding rhymes is the 
dictation of a stanza with the rhyming words omitted, as in 
the followi ng: 
Once upon a midnight dreary, while I 
pondered, weak and 
' 
Over many a quaint and curious volume 
of forgotten lore 
While I nodded, nearly napping, suddenly 
there came a -------, 
As of some one gently , ---- at my 
chamber ~.,...--
•• 
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I teach only the more common figures of speech, the 
simile, the metaphor, pe r sonification, and hyperbole . 
Before beginning original work, we discuss mistakes to 
avoid, such as the use of commonplace, hackneyed terms, 
"fine writing," the use of "did" to fill out a line, awk-
ward inversions, and the overuse of poetic license. For 
practice in the recognition of cliches, and imperfect rhyme 
and metre, I frequently dictate ten faulty lines and require 
the pupils to detect the errors in each one. 
1. The sun was sinking in the west. 
2 • . The soft white snow was falling. 
For example: 
3. "Flowers bring joy to fields and homes, 
No wonder they're subjects for beautiful poems." 
4. And then the child did roam. 
5. Raaiant hues o'erspread the sky. 
6. A tall celestial pine grew near. 
7. The close of day ita veil cast o'er the earth. 
8. In winter the children have the fun 
Of sleighing in the cozy pung. 
9. And on the beacn were children sitting, tanning in 
the sun. 
10. And far, yet near, a mass of green, 
The hills stretch out, a beautiful scene, 
Where artists would paint to their hearts' content, 
But sadden to find the land's not for rent. 
The "composite 11 poem is a great help to the child with 
whom perspiration must take the place of inspiration. I aug~ 
• 
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gest a subject, such as "A Walk in Winter,• and the metre to 
be used. Somebody volunteers an opening line: 
•On winter nights when the wind is still." 
I write it on the blackboard. Mary, suddenly burning with 
genius, adds, "And the moon rides high in the sky." 'l'he 
rest of the class objects decidedly, however, to the three 
long I's, and much prefers Gertrude's contribution, "And a 
silvery moon is high." Then Edith suggests, "I climb to 
the top of Old Harbor Hill." From the hill, one has a 
view of Dorchester Bay; eo the next line follows as a mat-
ter of course, "To watch the boats go by." We discuss 
the various kinds of boats, -- coal-barges, yachts, ocean-
liners, tramp-steamers, dredgers, -- and we go on with 
the poem, trying to give a vivid picture of the harbor 
ships on a keen, cold night. The next stanza reads: 
"A liner moves from the wharf•s black wall, 
The portholes like eyes a-glare, 
A tug 1 s puff~puff, and a pilot's oall, 
Cut through the keen, cold air." 
Another useful exercise is the completing of a stanza 
or a poem of which the first two lines have been dictated. 
John Kendriok Bangs' "My Dog" lends itself to suoh an en-
terprise: 
•I have no -dog, but it must be 
Somewhere there's one belongs to me.• 
The pupils then try to imitate the work of other authors. 
Firat, they try to write something that might be inserted as 
•• 
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part of another poem. "The First Knightly Deed" was written 
to be included in the idyll of "Gareth and Lynette.• 
The First Knightly Deed. 
Before young Gareth went to Camelot 
When he and all hie brothers roamed the wilds 
Of Lyoneese, they came upon a manse, 
Set back among the woods alone, 
And in it found a dying nobleman, 
And in his side was thrust a knife 
With hilt of richly wroughten gold; 
He rested like a statue on a tomb, 
All carven out of stone, -- dead white and still. 
And Gareth went and knelt beside the man, 
And slowly drew the sword from out his side, 
And forth the blood gushed like a mighty stream 
That rushes down the mountain side in spring; 
Then Gareth staunched the wound; it ceased to flow. 
The noble sighed, and raised his eyes in pain; 
And Gareth watched the man for many days, 
And safely brought him back to health; 
But when he went, the noble begged him take 
The sword as token of his righteous act; 
And Gareth took the blade that was eo bright 
And kept it by him all hie years. 
This was the first of all his knightly deeds. 
Elizabeth Wilson - II - L 
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The next effort is a longer poem in imitation of some 
well-known author. The following poem was written with an 
attempt to obtain, in some measure at least, the melody of 
Tennyson. The girl has used alliteration, onomatopoeia, 
and musical words with success. 
The Idyll of Sir Bedivere. 
In after years, when bent with wintry age, 
Sir Bedivere, sad-hearted, told the tale 
Of other days, when Life was young and fair: 
"I loved a maid, and she my love returned, 
And long sweet hours swiftly sped away; 
But Hildreth's family was Guinivere's; 
Her kin were therefore enemies to me. 
Long, lovely days we spent, content with 'love, 
Well knowing that my suit would be denied. 
But feared we not the future nor the past; 
Happy were we with youth's sweet trustfulness. 
Then came a day when I would speak my love 
To him, her father, cousin of the queen; 
He loved me not, I knew with sinking heart, 
But, trusting God, I named a meeting place. 
The day was young, scented with Spring's wild flowers, 
The sun, a reigning king, ruled bright and warm; 
Above, the clouds like knights of old passed by, 
Fearless, in numbers, pure and fair and true; 
Lightly leaped I, o'er jagged ledge and rock, 
And rested at the spot where we should meet. 
Below me lay an adder in a crag; 
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No more he breathed, nor saw, nor thought, nor moved. 
Behind me snapped two twigs; Sir Lowe had come. 
•·what wish ye, Fool? The time is short! Be quick!' 
•Your daughter, the fair maiden Hildreth's hand! 
We love and would unite as man and wife!' 
Whereat he drew his sword without a word. 
And then, swi·ft from its scabbard leaped mine own. 
We clashed and fought, but God was on my side; 
My sword pierced home, and down he fell in pain. 
So near to death was he, I was afraid. 
Soon came three men, his friends, in his employ. 
Then back to Camelot his weight we bore. 
There all with one accord placed blame on me; 
Hildreth, my love, sad-eyed, would not forgive; 
But that · she blamed me not, love made me sure. 
And eo we parted, never more to meet. 
In Aatolat I dwelt, remote from man, 
While she with bleeding heart, became a nun. 
My youth is gone, life is not dear to me, 
The last true knight of Arthur'_s Table Round; 
Hildreth, a holy maid, died years ago. 
So~e say she died with my name on her lips. 
·Methinks we' 11 meet again with youth renewed 
In that fair valley out beyond the tide." 
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To write for an audience stimulates creative work. Now 
and then we have a public reading of verse that has been sub-
mitted during a given period. The best poems are used in 
each section for the class magazine (which is typed and 
illustrated by the pupils}. From the section magazines, 
the editorial board of "The Shuttle", the school paper, 
may choose any poems that are deemed worthy to appear in 
print. Occasionally bite of verse are included in the 
Red Cross Foreign Correspondence Portfolios that are sent 
to the Girls' School at Seraing-au-taing in Belgium. 
Examples of original verses are appended to this 
thesis. These little poems are interesting, I think, 
because they show the power of the girls to appreciate 
beauty and to express their ideas with some measure of 
originality and grace. The great value of creative work 
lies in the fact that it stimulates growth; the seed of 
poetic ability may germinate slowly, but it reaches bravely 
upward. Poetry, like prayer, is the lifting up of the 
mind and heart to infinite power and beauty, and through 
such aspiration, the spirit grows to larger, happier life. 
The following letter shows, I think, that the study of 
poetry in school may lead to a permanent interest, enricn-
ing a barren existence. The letter was written to me last 
summer by a girl who lives, in the Italian quarter of the 
North End, -- a pupil who scowled blackly at the first 
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poetry book that I gave her in class. 
"1 read 'The Lady of Shallott' and 'Lady Clare' twice 
last week. I liked them both very much, but I was sorry 
the Lady of Shallott died. 'Lady Clare' I liked better 
because it seemed more real and true to life. Lady Clare 
did the right thing when she owned up that she was a beggar 
born, but I am glad Lord Ronald loved her just the same. 
Of all Tennyson's works, I like 'The Holy Grail' the best. 
I thought it was lovely, and wrote the most beautiful parts 
of it in my anthology, for I am still writing poems in my 
book because I love to:.; it is so interesting. 
.these lines from the Idylls: 
I love 
'Elaine the fair, Elaine the. lovable, Elaine 
the lily maid of Ast o lat . ' 
They sound eo m~aioal. 'Gareth and Lynette' was lovely. 
It was very humorous. I never thought the Idylls of the 
King would be so interesting. I had made up my mind to 
hate them. 11 
The letter tends to prove that poetry accomplishes 
its purpose in "the bro~dening~deepening~and refining of 
young life at an impressionable age." The music of the 
Idylls has risen above the babel of Hanover Street, and the 
glamour of Arthur's Court has enchanted the squalor of a 
dreary slum. The study of poetry in a vocational high school 
is well worth the time devoted to it, for the work is infinite 
in value if it stores within the hearts• treaeuri~ of the girls 
"------------a coin 
That Time cannot take 
Nor a thief purloin; 
For better than the minting 
Of a gold-crowned king 
Is the safe-kept memory 
Of a lovely thing." 
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Poems for Class Study 
Freshman Year 
Arnold, Matthew -- The Forsaken Merman 
Bewshes, Paul _.;. The Dawn Patrol 
Emerson, R. w. Each and All 
II n 11 The Rhodora 
Holmes, 0. w. The Chambered Nautilus 
" 
n n The Deacon 1 s Masterpiece 
Kilmer, Joyce Trees 
Longfellow -- The Skeleton in Armor 
Lowell -- The Vision of Sir Launfal 
Macaulay -- Lays of Ancient Rome 
Scott -- Young Lochinvar 
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Shakespeare Songs from 11 A Midsummer Night's Dream." 
Tennyson -- Sir Galahad 
Vandyke -- America for Me 
Whittier -- The Angels of Buena Vista 
Poems to be read without detailed Analysis. 
Allingham -- Up the Airy Mountain 
Ault, Norman-- Dreamland Shores 
Blake -- The Tiger 
Bridges -~ London Snow 
Browning The Pied Piper of Hamelin 
Campbell Lord Ullin's Daughter 
Carman Daisies 
Cowper John Gilpin 
Daly {T.A.) -- Da Pup in Da Snow 
De la Mare Arabia 
Nicholas Nye n n II 
Dobell, Sydney ~- A Chanted Calendar 
Field Little Boy Blue 
" 
Frost 
Wynken, Blynken, and Nod. 
Birches 
Garrison, Theodosia The Green Inn 
Gibson -- The Ice Cart 
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Gray - - On a Favourite Cat Drowned in a Tub of Goldf ishes 
Hardy The Open 
" 
The Dark l ing Thrush 
Holmes --The Deacon's Masterpiece 
Hunt -- The Glove and the Lions 
Kingsley - - The Sands of Dee 
Lanier -- The Song of the Chattahoochee 
Longfellow -- My Lost Youth 
Longfellow -- The Wreck of the Hesperus 
Lowell, Amy -- A Garden by Moonlight 
Lowell, J. R. -- The Court in' 
Lucas, E. V. 
II II II 
II II n 
Playtime and Company 
In Normandy 
Heroes 
Macleod, Irene -- The Lone Dog 
Miller, Joaquin -- Columbus 
Milne -- When We Were Very Young 
Old Ballad -- King John and the Abbot of Canterbury 
Poe Annabel Lee 
" The Bella 
Stevenson Summer Sun 
Winter Time II 
Tabb, John Bani at er -- Clovelr 
Taylor -- A Song of the Camp 
Tennyson Blow, bugle, blow 
" 
Break, break, break 
" 
Crossing the Bar 
II Ring out, wild bells 
Whitman -- 0 Captain, My Captain 
Whittier -- T·he Pipes at Lucknow 
11 --Skipper Ireson's Ride 
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Poems for Class Study 
Sophomore Year 
Browning -- Song from "Pippa Passes" 
Coleridge The Ancient Mariner 
Goldsmith The Deserted Village 
Guiterman The Flying Dutchman 
McCrae - - In Flanders Fields 
Old Ballad-- Sir Patrick Spans 
Tennyson 
" 
" 
n 
" 
The Coming of Arthur 
Gareth and Lynette 
Launcelot and Elaine 
The Holy Grail 
The Passing of Arthur 
Wo rdsworth -- The Solitary Reaper 
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Poems to be read without detailed Analysis 
Sophomore Class 
Bangs -- My Dog 
Belloc 
Branch 
The South Country 
Songs for My Mother 
Brown, T . E. --A Garden 
Byrne, Mr. St. Clare-- Dagonet, Arthur's Fool 
Davies, W. H. 
" " 
De la Mare 
" 
II 
Days Too Short 
The Example 
Old Susan 
Nod 
Silver 
Deane Ballad of the Billycook 
Drummond Johnny's First Moose 
" Little Bateese 
Gore-Booth -- Waves of Breffny 
Helburn, Theresa Mother 
Housman, A.E. Loveliest of Trees 
, 
" 
n Reveille 
" 
II To An Athlete Dying 
Ingelow -- High-tide on the Coast of 
Young 
Lincolnshire 
Kilmer, Joyce 
Kilmer, Aline 
The House with Nobody in it •. 
Just ice 
Song Against Children 
Kipling -- The Recessional 
" " 
Lett s , W. ~- The Kerry Cow 
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Ledwidge -- The Shadow People 
Longfellow -- Sea Memories 
Lowell, Amy - - Sea Shell 
Macleod, Viona -- The Bird of Christ 
Masefield -- Christmas Eve at Sea 
" -- The West Wind 
Meynell -- The Chimes 
Noyes -- The Highwayman 
Shakespeare 
11 
Blow, Blow, Thou Winter Wind 
Under the Greenwood Tree 
Stevenson -- Requiem 
Tennyson The Lady Clare 
" The Lady of Shallott 
Thaxter -- The Sandpiper 
Thompson, Francia -- The Child's Prayer 
Van Dyke -- A Mile with Me 
Whitman -- Cavalry Crossing a Ford 
Wordsworth 
n 
n 
Written in March 
Written in Early Spring 
The Small Celandine 
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Poems for Class Study 
Third Year 
Branch The Monk in the Kitchen 
Brooke The Soldier 
Browning -- Epilogue to Asolando 
n 
n 
Burns 
" 
n 
It 
Pro spice 
Rabbi Ben Ezra 
A Man's a Man For A' That 
The Cotter's Saturday Night 
-- To a Mountain Daisy 
-- To a Mouse 
Emerson -- Forbearance 
Keats Ode to the Nightingale 
n 
Lett-e 
On First Looking into Chapman's Homer 
The Spires of Oxford 
Masefield -- Sea Fever 
Shakespeare When in Disgrace with Fortune 
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H 
Tennyson 
Wordsworth 
When to the Sessions of -Sweet Silent Thought 
Ulysses 
Sonnet on Westminster Bridge 
n Ode on the Intimations of Immortality 
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Poems to be read without detailed Analysis 
Third Year 
Arnold, Matthew Quiet Work 
" 
n Sonnet on Shakespeare 
Belloc, Hilaire The Frog 
II n The Lion 
" 
n The Yak 
Browning, E. B. A Musical Instrument 
Browning, Robert -- The Lost Leader 
Burnet -- The Battle of Liege 
Carryl, C. E. -- Robinson Crusoe 
Chesterton Lepanto 
Colum -- The Old Woman of the Roads 
Cunningham -- Harne, Hame, Hame 
Davidson --- The Runnable Stag 
Davis, F. s. Wild Weather 
Dickinson Simplicity 
Gould, Gerald -- Wonder-'l'hirst 
Graves, Robert -- To Lucasta on Going to the Ware for the 
Fourth Time 
Henley 
n 
Herrick 
II 
n 
Invictus 
Over the Hills and Away 
A Child' a Grace 
Fair Daftodils 
To Blossoms 
Housman -- When I was One and Twenty 
Hovey -- At the Cross-Roads 
n -- The Sea-Gipsy 
Hoyt -- Ellis Park 
Kaufmann -- The Hell-gate of Scissons 
Keats -- Ode to The Nightingale 
Kipling Fear 
" L'Envoi 
Le Gallienne Brooklyn Bridge at Dawn 
n n 
Lovelace 
May is Building Her House 
To Althea from Prison 
n To Lucasta on Going to the War 
Lowell, Amy -- Suggested by a Cover for a Volume of 
Keat a' Poems. 
Markham -- The Day and the Work 
Maaefield A Wanderer's Song 
" Select ions from "Reynard the Fox. n 
McDonagh -- Wishes for My Son 
Millay-- God's World 
Monro Milk for the Cat 
" Solitude 
Monroe, Harriet -- At Twilight 
Noyes -- The Barrel Organs 
Peabody -- The House and the Road 
Riley -- Mister Hop-Toad 
Seaman -- Thomas of the Light Heart 
" -- To an Old Fogey 
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Shelley - - Ode to the West Wind 
Sill - - Force 
Smith, (Cicely Fox) -- Sailor Town 
Underhill - - The Lady Poverty 
Untermayer, Jean 
Widdemer - - Gifts 
High Tide 
Wilkinson, Florence -- The Flower Factory 
Wordsworth - - She Was a Phantom of Delight 
Yeats 
n 
The Lake Isle of Innisfree 
Songs of an Old Mot her 
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"If t hou indeed derive thy light from HeaJren, 
Then to the measure of tha.t Heaven-born light, 
Shine, poet , i n thy place and be content; 
The stars, pre-eminen t i n their magnitude , 
And they tha t from the zeni t h dart their beams., 
(Visible though they be t o ha lf the earth, 
Though half a sphere be cons cious of their bright-
ness), 
1~e ye t of no diviner origin, 
Nor purer essence t han t he one tha t burns , 
Like an untended watchfire, on the ridge 
Of some dark mounta in; or than those tha t seem 
Humb l y to h c:..ng, lilce t wi n1dinz winter l s.mps , 
· mong the branches of the lea fle so tree s . " 
Willi am Wordsworth . 
ThE SUNSET I 3 S'l'ORY . 
The a mber li ght of dusk upon us f alls 
And tel ls us t 2 le s of knights of long ago, 
'.Jnere on the rugge d be ttle-field they fought, 
The shining and the clash i ng of their spear s 
Like f a lling water ' neath the gle aming sun. 
Then dar kness o'er the light of even f e.ll s , 
~nd now we see t he battle ra~e no more. 
Perchance some noble kni gh t t:as fought and died, 
To win a victory for his kingdom , true ; 
And now the land \'\'here crash i ng spe ars tore on 
Into a mad dened r age to win th e fi gh t 
I s covered by a pleasan t litt l e farm, 
And in the f arm-house little children read 
Ab out the good King Arthur and h is kni ghts . 
My dog , a friendly pal , Gnd I 
Went walking 1 neatr. the wintry sky; 
The pa th we trod wen t wi nding down 
The hilJ tha t overlooked the town. 
The ni ght was cold, the stars we r e br ight, 
The moon gave out a radiant l ight; 
The state l y tree s upon the tll ls 
Cast s h immering shadows in the rllls . 
0 1 erhe ad an owl's weird cry wa s he &rd; 
Startled, and mindful of the b ird, 
Prince Karl, at sign of my a l arm, 
Spr ang on to keep me safe from harm. 
T1;e snow, like crysta ls crisp .:- nd whi t e, 
Beneath our steps crunched,-flckes of light ~ 
As merrily home, we climbed the hill, 
And b.s,de good-night to the stars so still. 
SPRI NG. ~j&~ ~&) ~ The wind i s softly, gently s i ghing ; 
~ ' The birds a ll sing t o her and smile; 
The children laugh and stop the ir crying 
Bec-ause she ' s come to stay awhile . 
Her dre ss is green with ro sebuds trim:::~ed, 
Her ha i r is spun like cobweb s gold, 
The sun shines down on Earth undimmed 
\fuere she has kissed away the c old . 
'tiho other coul d it be but :=.pring, 
With footste ps joyful, s of t and li ght , 
As over h il l End d£.le s he brings 
New beauty for t he day a nd night? 
Her veils from of f her shoulders f a. ll; 
The wor ld t urns green among its fold s ; 
ThB b irds t o one another ca ll, 
Th e Spring exulting in the i r souls . 
How fr agr<=.n t s eems an Apr 11 shower , 
Bow clear tte morn when it is ne w, 
How sweet the Qir when every flower 
Opens from its b e:. th of dew! 
The days of spring are Youth in Life, 
A brief, sTie e t while, &nd it is o'er; 
Fair memories i n '- imes of stPife·, 
• 
hour s th~ ~orne no mo~e~ Happy 
L.-.AJ"----w----~--~-v----I-'Yl__.<6e bo"r~ Fisc. h ~v- -li-k 
I THE COMI NG OF THE STORMS . 
Slowl y the men2cinB clouds draw n i gh 
We ird a nd shrill i s the gull ' s wild cry 
Swiftly vivid, the lightnings flash by 
In th e coming of the storm . 
Rumbling loud the thunder drav:s ne o.r, 
Listeni ng , we thrill with nameless fe ar: 
Ra i ndrops f al l , - e och one a tea r 
I n the corning of the storm . 
.~.N EVENI1JG WALl\ . 
Suspended in a s ee of gr ay 
. The sun hung , fl &m ing red,-
A ball of f i re that shed its ray 
On tte ri ppling river-bed. 
The color gleaned from shore to sh ore 
Till s ky End l and and se~ 
The glori ous tints of evening wove 
In witching myster y . 
The bre eze awhile the co lors to ssed 
The n twiligh t s e ttled down; 
In dusky glow a t length we crossed 
The br i dge that l ed to town. 
TEE HILLTOP. 
The hilltop is a glorious place--
A lookout fi t for kings t 
I see the sky and l and and sea 
And clouds like ~nge l s ' win; s . 
Away out the~e I get a g limpqe 
Of swell i ng oceans b lue 
The t meet and in termingle with 
. A sky of he avenly blue. 
And the re bene 2_ th 1~e is the road 
Thr t winds and twists a long 
·And make s me t hink of gypsy brnd, 
And camp, and merry song . 
And tten t he s olemn evening sta r 
In lonely spl endor shows 
Above the fadiEg sunset l igh t 
The.t f aint and f a inu rglows . 
Then homeward bound I h c:ve to be 
Along the wind i n r oad. 
The hilltop has hel ped s olve for 
My prob lems in Life' s load. 
me 
MY CAT • 
I wi sh tt:n t you could see my c 2. t ~ 
l lthough he ' s l &zy, greedy, fat, 
I know you ' d love him just the same . 
For fel i ne charms, he 'd win no f ame,-
No noted a ncestors has be 
But still, be means so much to me 
I would not g i ve h i m for the gold 
That all ttis world could ever bold ! 
On Easter next, he will be four, 
And with each ye ar I love him more, 
Vitt a ll ny heart I treasure Shim ; 
If anyone should kidna p him, 
( Or should I have s &id "c ~ t-naprt there?) 
1y sorrow would be lifted ne ' er : 
He ' s just like hum~ n compeny : 
No ca t but Shi m wilJ e ' er suit me . 
The w2.rm May sun is bri ght e nd cle s.~ 
The rob ins sing of cominc; cheer; 
The flowers a r e nodding in the breeze 
. 
Like ships tha t tos s on fre sheni ng s e as . 
The murmur of the li ttle brooks 
Makes mus ic s weet in forest nooks;-
The children romp in r evels gay; 
They jump and sld p ; t hey like to ple.y . 
The older peo ple pas s ing by 
Think of their youth e.nd .gent l y sigh. 
. -
V.LC.t.TIOlJ DAYS. 
Va ca tion de..ys c..re here, 
I flinr a ll ca res ~s i ~ e 
And seek the silent hills 
\~lh.ere the peaceful w2 t ars g lide. 
The grass is cool .and s of~ 
Th e wind i s fresh and swee~ 
Daisies 2nd for get-me-nots 
J. re nodJ inc at my feet. 
The bolmy s outhern wi nd, 
The still end cloud les s sky, 
All the r:;ummer's lovelines s 
I s swift l y fleeting by . 
A TEOUGET. 
Down a lonely l ane I wandered 
On a ca lm and pea ceful day, 
And I wa l ked t il l I had squandered 
All of ny s pare t ime away . 
For the happy moments there? 
Oh, for nany nore as hap py 
In that sweetly perfuned air . 
Da isies s~iled at buttercups 
~nd I wished wi th a sigh, l 
Tha t folks could be as frj.endly 
To fello w-pass ersby . 
lo u. i 5a Sc.h woY'm 111 
( 
DUSK 
The sun had se t
1 
e. nd all _around 
The pur ple dusk fell f as t; 
On v~le and mound wi th out a sound 
I ts shimnerin~ stcdows cas t . 
The moon rose hig~ and far ab ove 
The twinkl i ng stars sh one br i ght ; 
To leEd the w2y of sou l s astrsy 
Dith Eoft und k indly light . 
·----~M---~----,~----~----~------~ 
OLD-FLSE I ONED GAii.DEN. 
Mids ummer-
The fragr ance of r oses e.nd j Gsmi ne in 2.11 olcl-fashi one d garden-
A ro s e-covere d a r bor - a s un-di a l-
Fa i ry dre ans flo ating t o b l ue ski e s above; 
Fle ecy whi te clouds f l oc.ti ng l a z ily , on a nd on-
The golden gl i n t of a butterfly f l i tting h e r e &nd there-
Ph lox , helio trope , hollyhocks ,-nodd i ng , nodding-
The hushed whispers of l i t tle l e 8. ves r us tl ing t o and fro-
The buzz of a busy bee-
The hum of a h i dde n l ocust-
Uidsummer 
-ill old-fash ione d gard en. 


